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Newall Green Primary School Reading Curriculum

Intent  

The intent of this policy is to outline the school's approach to promoting and developing reading skills among students 

at Newall Green Primary School. It has been carefully considered to meet the needs of the children within school and to 

address some of the difficulties that the children were encountering whilst learning to read. 

Many children within Newall Green Primary School start school with lower than average Language skills. We know that 

a number of factors contribute to the development of Reading and Language skills including the child’s own speaking 

skills, prior knowledge, their understanding of key vocabulary, their knowledge about books and print and their flexibility 

in responding to the demands of the text. We have adapted our curriculum so that those children who do not have the 

support at home to develop their reading skills have the opportunity to flourish and enjoy reading. We provide 

opportunities to develop oracy skills, vocabulary development and developed knowledge through listening to stories, 

engaging with drama, learning songs and being taught the skills to read.  

 

Implementation 

The core concepts for Reading: 

Core Concepts in Reading 

Phonics and sight vocabulary  

We teach the children using systematic and discrete phonics 

instruction so that they are able to develop phonological 

and phonemic awareness. This allows children to 

understanding that the sounds of spoken language work 

together to make words.  

Using Read, Write Inc we teach children 

• how to look at print,  

• what to look for in print,  

• how to link what they hear and see in print  

• how to synthesise sounds together to read words. 

Working in this way gives children a strong and robust 

knowledge of sounds, letters, words and how they work 

Phrasing and fluency  

To be a fluent reader child need to be able to be able to  

• automatically recognise and read words. 

• Understand and follow punctuation rules 

• Read with pace,  

• Read with expression,  

All of this is guided by the young reader’s ongoing construction 

of meaning. Phrasing in fluent reading is the ability to group 

words together as in natural language, pausing appropriately 

between phrases, clauses and sentences so the reader can 

understand the text being read. 

Print, text structure, 

layout and organisation 

concepts 

Teaching children to 

navigate texts helps them to 

be good readers. 

Explicit teaching of text 

structure helps to improve 

the readers comprehension 

of texts.  

We use VIPERS to develop 

comprehension skills. 

 

Comprehension monitoring  

The responsibility for learning is that of the child. For all children 

to become strategic and active readers they will be taught to 

check on themselves, notice their errors and inconsistencies and 

correct themselves. As children read texts that move up a 

gradient of difficulty, they will develop ways of extending their 

own competencies so that the more they read, the better they 

get at reading more and more challenging texts and increasingly 

diverse text types. 
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Subject Delivery 

The timings of the delivery and the sessions allocated to each delivery method are available in the Curriculum Topic 

Overview for each year group. 

Direct and Daily Indirect and Daily Direct and targeted 

Teaching of phonics using Read, Write 

Inc 

Teaching sight vocabulary 

Explicit strategy instruction focusing on 

decoding and comprehension.  

Reading aloud a wide range of quality 

literature 

Explicit vocabulary development 

Wider independent reading 

Exploration of vocabulary development weaved 

within the curriculum (see knowledge organisers) 

Engaging with literature and academic text specific 

to all curriculum areas 

Text navigation, structure and purpose within all 

curriculum areas 

High-quality, evidence based, 

structured interventions that 

support pupils who are 

struggling with reading and 

accelerate learning to narrow 

the attainment gap 

Year 1 Methods of Delivery 

Phonics Shared Comprehension 

40 minutes per day: 

Streamed RWI Focussed reading and spelling lessons with 

additional post teaching opportunities provided to targeted 

children/groups as appropriate. 

15 minutes day: 

Shared short stories delivered to whole class focussing 

on verbal response and discussion.  This develops oral 

comprehension skills. 

Year 2 Methods of Delivery 

Phonics and Fluency Read Aloud Independent 

Reading 

Autumn Term  
40 minutes per day:  

Streamed RWI reading and spelling lessons with a focus on fluency. 

Additional post teaching opportunities provided to targeted children/groups as 

appropriate. 

 

15 minutes per 

day: 

Class Novel read 

to the children  

Throughout the week 

- Dedicated time 

allocated for 

developing 

independent reading 

behaviours. 

 

Comprehension Read Aloud Independent 

Reading 

Spring and Summer Term 
20 minutes per day:  

Daily comprehension session which will focus on the domains of reading: 

Vocabulary, Inference, Prediction, Explaining and Evaluating, Retrieval and 

Summarising/Sequencing. This will include planned opportunities to practice skills 

of reading which are scaffolded, modelled, and then independently executed. 

Spelling Shed Used 10 mins /day for spelling development. 

Year 2 Children below Yellow at RWI 
40 minutes per day:  

Streamed RWI reading and spelling lessons with a focus on fluency. 

Additional post teaching opportunities provided to targeted children/groups as 

appropriate. 

15 minutes per 

day: 

Class Novel read 

to the children  

 

 

 

 

15 minutes per 

day: 

Class Novel read 

to the children 

Throughout the week 

- Dedicated time 

allocated for 

developing 

independent reading 

behaviours. 

 

 

Throughout the week 

- Dedicated time 

allocated for 

developing 

independent reading 

behaviours. 

KS2 Methods of Delivery 

Comprehension  Read Aloud Independent Reading 

30 minutes per day: 

Daily fluency and comprehension session which will focus on the 

domains of reading: Vocabulary, Inference, Prediction, Explaining and 

Evaluating, Retrieval and Summarising/Sequencing. This will include 

planned opportunities to practice skills of reading which are 

scaffolded, modelled, and then independently executed. 

15 minutes per day: 

Mapped Read Aloud 

entitlement shared with 

children daily. 

 

15 minutes of independent 

reading encouraged when 

possible throughout the 

week 
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Phonics and sight vocabulary  

The programme is for: 

• Pupils in Year R to Year 2 who are learning to read and write. 

In Read Write Inc. Phonics pupils: 

• Decode letter-sound correspondences quickly and effortlessly, using their phonic knowledge and skills 

• Read common exception words on sight 

• Understand what they read 

• Read aloud with fluency and expression 

• Write confidently, with a strong focus on vocabulary and grammar 

• Spell quickly and easily by segmenting the sounds in words 

• Acquire good handwriting. 

We teach pupils to work effectively with a partner to explain and consolidate what they are learning. This provides the 

teacher with opportunities to assess learning and to develop skills such as correcting punctuation helping with 

articulation, or developing blending skills.  

We group pupils homogeneously, according to their progress in reading rather than their writing. This is because it is 

known that pupils’ progress in writing will lag behind their progress in reading, especially for those whose children whose 

fine motor skills are less well developed. 

In the Reception classes, we teach children the alphabetic code so that children know the sounds and the letter or groups 

of letters they need to represent them. This learning is consolidated daily.  

In addition, pupils are taught the high frequency words and have frequent practice in reading high frequency words with 

irregular spellings these are called the common exception words.  

We make sure that pupils read books that are closely matched to their increasing knowledge of phonics and the common 

exception words.  

Assessment  

Children are assessed using the Read Write Inc guidelines. The data is used to identify the gaps in knowledge that a 

child may have. To teach the missing knowledge effectively we assign children groups that address specific learning 

targets.  

For those on the Read Write Inc. Phonics programme, we record their starting date and entry point on the tracker to 

monitor the rate at which they are making progress. We can also easily identify those who joined the programme later 

and we are able to monitor the effectiveness of the programme. 

For children who have completed Read Write Inc, teacher assessment is completed half termly through guided reading 

sessions, and NTS assessments are completed termly.  In Year 6, past SATs papers are also used to assess reading skills. 

 

Phrasing and fluency  

We use reading aloud, shared reading and independent reading to develop fluency. 

We have planned a broad, balanced and reading rich curriculum that includes reading with, reading by and reading to 

children. By protecting time every day, to read aloud to our children they will have the opportunity to hear and respond 

to great stories written by some of the most highly acclaimed literacy authors.   

Our texts have been carefully selected so that children are able to enjoy a wide variety of texts. We hope these texts will 

inspire a love of reading.   

Reading aloud 

Teachers read a wide range of stories, poetry and non-fiction to pupils; they are soon able to read these texts for 

themselves. Whilst reading, teachers model how the text should be read. A class novel is read for 15 minutes per day by 

the teacher. During ‘read aloud’, the aim for the teacher is to read with as little interruption as possible but sometimes, 

the teacher might pause to explain what words mean, explain new and unfamiliar concepts, ask questions (both teacher 

and children), visualise what is happening or summarise a main point or idea. All texts will be read from beginning to 

end to ensure that children can engage in the whole story.  
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Shared Reading  

During these sessions, children will either read with a reading partner or with the whole class. The aim is for every child 

to become a fluent reader so it is a move away from one child at a time taking turns to read whilst the whole class listen. 

Reading with a partner is a way of developing enjoyment of reading but it also develops with repeated oral reading. 

Shared reading is the opportunity to go over texts so that the reader can read the text fluently.  The texts are mapped 

out on the year group overviews in appendix 1. 

Independent Reading 

Reading is a skill and, as with every skill, it requires not just instruction but practice. 

Independent reading opportunities allow children to develop the following skills; 

• Literal skills (answers can be directly lifted from the text)  

• Deductive skills (the text does not directly give the answer but we can work things 

out from the information given)  

• Inferential skills (the text does not directly tell us the answer but we can work things out by considering the hints 

and clues in the text in light of our own knowledge and experiences)  

• Evaluative skills (giving personal opinions, often about whole texts, or successes of author in creating mood, 

character etc...) 

• Stamina skills (being exposed to speed/stamina reads which are timed and then linked to reading 

comprehension) 

 

Fluency monitoring 

The aim is that a child can read fluently as fluency is the bridge between phonetical knowledge and reading 

comprehension.  This is 60+ words per minute by Year 1, 80+ words per minute by year 2 & 100+ words a minute by 

year 3 and above from a text suitable for the age of the child.  

• Children are tested at the start and the end of the year to identify their fluency speed. 

• Teachers use independent and shared reading opportunities to identify a child’s fluency and any skills that might 

need developing if a child is struggling to become fluent.   

• Fluency practice is included in the daily guided reading session for all children. 

 

Text comprehension 

VIPERS is an acronym that stands for the six main aspects of reading that children need to 

learn and be confident in, in order to improve their comprehension of different texts. These 

aspects do not include building fluency and being able to decode the word of a text, as 

these are skills that should already be learned before being able to independently access 

the VIPERS skills. 

This acronym pairs up with the six reading content domains that form part of the National 

Reading Curriculum. As such, teachers are able to accurately track the teaching of these 

skills whilst being able to assess a child’s progress in each. If children are aware of the skills 

that they are learning, then they will be able to provide responses that are more in depth 

and show deeper understanding. VIPERS is visible in each classroom and Guided Reading 

sessions focus on these skills daily. Here is an overview of which skills in the acronyms 

match which KS2 content domains, although there can be some overlap: 

 

KS2 Content Domains VIPERS 

2a Give/explain the meaning of words in context Vocabulary 
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2b Retrieve and record information/identify key details from fiction and non-fiction Retrieve 

2c Summarise main ideas from more than one paragraph Summarise 

2d Make inferences from the text/explain and justify inferences with evidence from 

the text 

Infer 

2e Predict what might happen from details stated or implied Predict 

2f Identify /explain how information/narrative content is related and contributes to 

meaning as a whole 

Explain 

2g Identify/explain how meaning is enhanced through choice of words and phrases Explain 

2h Make comparisons within a text Explain 

 

 

Comprehension monitoring  

It is well evidenced that reading comprehension can be improved through the explicit teaching of specific strategies to 

support pupils to monitor their own reading and overcome barriers to reading for meaning. Specific strategies include 

predicting, asking questions, summarising, clarifying and activating background knowledge and when used in 

combination enable the outcome skill of inference making – understanding the deeper layers of meaning. 

• Questioning by the teacher or reading partner clarifies the readers understanding of the text 

• Independent tasks such as summarising, question answering and inferring meaning (VIPERS) are planned into 

the lesson so that he teacher can form a good understanding of the child’s comprehension skills and ability. 

• NTS Assessments / SATs papers are used to check children’s comprehension. 

• Reading records are kept so that genres and levels can be monitored. 

Impact 

The ultimate test of the impact of the curriculum is in whether the students know what you want them to know, and 

what you think they should know. This has been carefully mapped against the core concepts for Reading in the tables 

in appendix 2. 

To determine this, we check and monitor children’s learning, providing teachers and students with information about 

progress and analysis of deliberate retrieval practice.   

Home reading 

Nursery 

Nursery children are given a bedtime story book to take home each week.  This is to be read to them by their adult at 

home. 

KS1 and Reception 

Pupils take home books that they have already read in the Read Write Inc. Phonics lesson. This means that they are 

confident to read at home, even if their parents cannot read with them. Pupils also take a Book Bag book that is new to 

them but has the same sounds that they are reading in their Read Write Inc lesson. Stories and new vocabulary are 

explained and discussed so all pupils have access to the books they read. Pupils also take home familiar picture books 

so that they can re-tell the story out loud and recall details and vocabulary.  

KS2 

Once the children have been assessed, they are given a book band appropriate for their reading level (see appendix 4).   

The children are then able to choose a book from this book band to take home.  The children are encouraged to read 

at home, either to an adult or independently (year 5 and 6), for at least 15 minutes, 3 times a week.  We ask that 

planners are signed so that teachers are able to monitor home reading.  Children can change their book once they 

have finished it. 
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Reading in Early Years 

Phonics 

Children in Reception follow the Read, Write, Inc programme along with Year 1 and Year 2. The children are assessed 

and grouped into stages, where they work with peers on the same stage. In Reception, all children will learn how to 

‘read’ the sounds in words and how those sounds can be written down. The children will: 

- Learn 44 sounds and the corresponding letters/letter groups using simple picture prompts 

- Learn to read words using Fred talk and sound blending 

- Read from a range of storybooks and non-fictions books matched to their phonic knowledge 

- Develop comprehension skills in stories by answering 'Find It' and 'Prove It' discussion questions 

 

In Nursery, children begin following the Read, Write, Inc programme in the Summer term. Before this, teachers plan 

daily Phonics lessons which concentrate on developing children’s speaking and listening skills. The emphasis  is to get 

children attuned to the sounds around them and ready to begin developing oral blending and segmenting skills. 

Seven aspects are focused on: 

 

Aspect 1 – General sound discrimination – environmental: The aim of this aspect is to raise children’s awareness of the 

sounds around them and to develop their listening skills. Activities suggested may include going on a listening walk, 

drumming on different items outside and comparing the sounds, playing a sounds lotto game and making shakers. 

Aspect 2 – General sound discrimination – instrumental sounds: This aspect aims to develop children’s awareness of 

sounds made by various instruments and noise makers. Activities include comparing and matching sound makers, 

playing instruments alongside a story and making loud and quiet sounds. 

Aspect 3 – General sound discrimination – body percussion: The aim of this aspect is to develop children’s awareness 

of sounds and rhythms. Activities include singing songs and action rhymes, listening to music and developing a 

sounds vocabulary. 

Aspect 4 – Rhythm and rhyme: This aspect aims to develop children’s appreciation and experiences of rhythm and 

rhyme in speech. Activities include rhyming stories, rhyming bingo, clapping out the syllables in words and odd one 

out. 

Aspect 5 – Alliteration: The focus is on initial sounds of words, with activities including I-Spy type games and matching 

objects which begin with the same sound. 

Aspect 6 – Voice sounds: The aim is to distinguish between different vocal sounds and to begin oral blending and 

segmenting. Activities may include Metal Mike, where children feed pictures of objects into a toy robot’s mouth and 

the teacher sounds out the name of the object in a robot voice – /c/-/u/-/p/ cup, with the children joining in. 

Aspect 7 – Oral blending and segmenting: In this aspect, the main aim is to develop oral blending and segmenting 

skills. To practise oral blending, the teacher could say some sounds, such as /c/-/u/-/p/ and see whether the children 

can pick out a cup from a group of objects. For segmenting practise, the teacher could hold up an object such as a 

sock and ask the children which sounds they can hear in the word sock. 

 

Literacy lessons 

The nursery and reception Literacy curriculum is based upon high quality texts which engage children and provide 

many opportunities for vocabulary development. Books are focused on for 2 or 3 weeks depending on the text. Our 

key aim is for children to enjoy reading as this means they will read more frequently and become better readers.  

Teachers use the following sequence (developed from EY2P consultancy) to plan and teach their Literacy lessons. The 

teaching sequence demonstrates how we incorporate shared reading, shared speaking and listening and shared 

writing into lessons. Many lessons will include all three phases but some lessons will focus more on a specific phase 

depending on the needs of the children.   
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Teaching sequence for EYFS Literacy lessons  

Phase 1 – Main focus: Shared 

Reading  
Speaking and listening e.g. reading text 

aloud, book talk, discuss characters’ 

actions, discuss favourite characters, 

word/language circle games, 

vocabulary development.   
Word recognition e.g. concepts about 

print, following left to right & top to 

bottom, distinguishing between letters 

& words, phonics, phonological 

awareness, tricky words, grouping 

words in different ways.  
Understanding text e.g. predictions, 

spotting main characters, summarising, 

identifying beginning, middle & end, 

character profiles.  

Phase 2 – Main focus: Shared 

speaking & listening  
Speaking and listening e.g. text 

retelling, using actions, imitate using 

actions/story map, innovate changing 

one of the characters, creating a story 

map,   
Drama & role play e.g. re-read story 

focusing on expression/actions, 

thought tapping – discuss a character’s 

actions, hot seating, phone 

conversations, sound tracking.  

Phase 3 – Main focus: Shared 

writing: Focus is on teacher 

modelling, scribing and supported 

composition e.g. forming letters 

correctly, breaking flow of speech 

into words, orally rehearsing 

sentences, orally segmenting and 

writing phonetically, sequencing 

sentences to tell a story, reading 

back writing to check it makes 

sense, handwriting  
  
Shared reading, speaking and 

listening will also be used.  

 

 

We use half-termly topics in both Reception and Nursery as a starting point to learn new things and fire children’s 

imaginations. Reception and Nursery each have long-term plans which show the topics followed but they are flexible 

to ensure we also follow the children’s interests, school themes or National events. Each half term the staff meet to 

plan the next topic and choose enhancements based on children’s needs. The long-term plans also show how we 

teach Literacy and the other areas of learning and development. Teachers follow a Literacy medium-term plan which 

sets out what is taught each term. Teachers then plan in more detail on a weekly basis to plan individual lessons based 

on children’s needs/gaps. All areas of the curriculum are also covered through continuous provision when children 

learn through play. Appendix 3 sets out the reading objectives taught across Early Years as well as the Early Learning 

Goals which are used to assess children at the end of Reception. 
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Appendix 1 – Class novels & Favourite Five texts 
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Appendix 2 

Progression Points against the Core Concepts Year 1-Year 6 
Core 

Concepts 
Progression Point 1 Year 1 Progression Point 1 Year 2 

Progression Point 3 

LKS2 

Progression Point 4 

UKS2 

 

C
o
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t 
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t 
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n
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a

n
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a
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o
n
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o Turns pages 

appropriately with 

increasing speed and 

fluency. 

o Understands that the 

left page comes before 

the right page. 

o Navigates narration 

and speech bubbles top 

to bottom. 

o Recognises that 

additional information 

may be contained in 

illustrations, diagrams, 

tables and other text 

features at this level. 

 

o Manages a greater 

variety of text types 

and has confidence to 

tackle texts in 

unfamiliar formats. 

o Approaches different 

text types flexibly 

noting key structural 

features. 

o Can express 

additional 

understanding from 

details contained in 

illustrations, diagrams, 

tables, sub-headings 

and other text features 

at this level. 

o Responds to a wide 

range of text types 

including stories, 

poetry and non-fiction 

understanding layout 

and text design. 

o Navigates 

alphabetically ordered 

texts.  

 

o Comments on how 

texts are written, 

presented and 

organised. 

o Uses experience of 

reading a variety of 

material to recognise 

text type and predict 

layout and general 

content. 

o Makes use of 

blurbs, chapter 

headings, 

glossaries, indexes, 

and procedural texts 

to search for and 

locate information 

quickly and 

accurately. 

o Shows willingness 

to read extended 

and more 

challenging texts. 

 

o Demonstrates strong 

established tastes across 

a range of genres and 

reading materials.  

o Makes informed choices 

when selecting 

challenging texts from a 

range of forms, formats, 

cultures and centuries.  

o Makes comparisons 

across texts to identify 

where individual texts fi t 

in with their extended 

reading knowledge. 

o Elicit reflections on the 

relationship between 

illustration and text and 

how structure and 

presentation contribute to 

meaning.  

o Demonstrate that texts or 

illustrations may be 

biased, inaccurate or 

inadequate, providing time 

for children to explore this 

idea further using a range 

of sources. 

o Can handle a wide range 

of texts, including some 

young adult texts.  

o Recognise that different 

kinds of texts require 

different styles of reading.  

o Can identify the effect of a 

text on themselves as a 

reader, with some explicit 

explanation as to how that 

effect has been created. 
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o Becomes secure in the 

skills of segmenting 

and blending left –to- 

right across words. 

o Reads on-sight 

common exception 

words, noting unusual 

correspondences 

between spelling and 

sound and where these 

occur in the word.  

o Checks and confirms 

application of phonic 

knowledge with 

information from 

language and 

semantics. 

o Self-monitors as they 

read, checking for 

sense and accuracy 

and self-correcting 

when reading does not 

make sense. 

o Re-reads and repeats 

words, phrases and 

sentences to check, 

confirm or modify their 

own reading. Makes 

multiple attempts if 

necessary. 

o Recognises common 

inflections and can take 

words apart in a variety 

of ways.  

o Tracks visually 

increased lines of print 

without finger pointing. 

o Reads words 

automatically with 

contractions . 

o Re-read their books to 

support automatic word 

reading of HFW, CEW 

and move from overt to 

covert sounding and 

blending when needed. 

o Knows that sounding 

and blending is a step 

towards automaticity. 

o Takes risks with print 

by making informed 

choices based on 

semantic, syntactic 

and grapho-phonic 

information and using 

a number of strategies 

to try out hypotheses 

and to confirm or 

reject. 

o Has developed 

orthographic 

approaches to reading 

words with growing 

independence. 

o Makes word 

collections including 

personal reading and 

writing vocabularies. 

o Uses self-monitoring 

and self-help 

strategies when 

exploring the 

relationship between 

reading and writing. 

Understands the 

explicit interdependent 

nature of reading and 

writing. 

o Self-correction occurs 

when reading does not 

make sense, sound 

right or look right by 

integrating a wide 

range of strategies 

flexibly and on the run 

to maintain smooth 

reading. 

o Confidently attends to 

a greater range of 

punctuation and text 

layout.  

o Attempts an 

increasing amount of 

more complex words 

using syllabification 

and morpho-phonemic 

knowledge. 

o Reads most words 

quickly and accurately, 

without overt sounding 

and blending, when 

they have been 

frequently 

encountered. 

o Solves most 

unfamiliar words on-

the-run with 

consistent left-to-

right analysis.  

o Integrates cue 

sources from print, 

semantics and 

language to check 

and modify reading. 

o Reads silently at a 

more rapid pace, 

taking note of 

punctuation and 

using it to keep track 

of longer sentences. 

o Notices taught and 

untaught spelling 

patterns, relates 

these patterns to 

known words to 

extend their reading 

and writing 

vocabularies. 

o Is aware of 

morphology and can 

use this to support 

efficient and 

accurate decoding 

and spelling.  

o Understands 

analytic approaches 

in phonics including 

the recognition of 

written language as 

units, including 

words within words, 

rime, syllables, 

common spelling 

patterns rather than 

individual 

graphemes and 

phonemes.  

o Confidently breaks up 

words in a variety of ways 

that support decoding 

unknown vocabulary 

without impeding fluency. 

o Self-corrects 

spontaneously. 

o Applies their extensive 

knowledge of root words, 

prefixes and suffixes 

(morphology and 

etymology), to both read 

aloud and to understand 

the meaning of new words 

that they encounter. 
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• On familiar and easy 

reading: 

o reads at a 

conversational pace, 

grouping words 

together in phrases 

o reads smoothly and 

fluently with intonation 

and expects their 

reading to sound good. 

o takes note of 

punctuation to support 

grammar and oral 

language rhythms. 

 

• On familiar and new 

and novel text: 

o uses phonological 

awareness to predict 

the next word or words 

to support fluent 

reading. 

o tracks visually without 

the need for finger 

pointing – can bring the 

finger back in at points 

of difficulty. 

o Uses punctuation and 

text layout to read with 

a greater range of 

intonation, stress, 

pitch and juncture with 

increasing control. 

o Sustains reading 

through longer 

sentence structures 

and paragraphs 

pausing not only at 

punctuation but at 

clause boundaries 

demarcated by 

conjunctions. 

o Adapts to fiction, non-

fiction and poetic 

language with growing 

flexibility, adjusting 

reading pace to text 

type. 

o Draws upon 

background 

knowledge and 

vocabulary knowledge 

to increase reading 

stamina for sustained 

periods. 

o Changes voice 

appropriately for 

characters, adopting 

a storytelling voice. 

o Uses a wide range 

of cueing systems, 

relying less on 

phonics, to support 

phrased and fluent 

reading. 

o Uses their fluent 

reading to support 

comprehension 

monitoring, a high 

self-correction ratio 

and to read for 

meaning. 

o Proceeds through all text 

types with a rhythm that is 

pleasant to listen to and 

rarely needs to self-

correct. 

o Maintains a 

conversational pace, 

adjusting where necessary 

according to text type. 

o Is comfortable reading 

silently and aloud to 

others. Uses silent reading 

to support a faster reading 

speed. 
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o Engages with a wide 

range of poems, stories 

and non-fiction at a 

level beyond that at 

which they can read 

independently. 

o Links what they read 

or hear read to them 

with their prior 

knowledge to support 

listening 

comprehension. 

o Is very familiar with key 

literature at this level, 

traditional tales and 

selected poems, 

retelling in sequence. 

o  Joins in with 

predictable and 

repetitive refrains 

appreciating rhythm, 

rhyme and poetic 

language. 

o Can recite 6 core 

poems by heart. 

o Listens to and 

discusses a wide 

range of contemporary 

and classic poetry, 

stories and non-fiction 

at a level beyond that 

at which they can read 

independently, 

expressing views, 

opinions, likes and 

dislikes. 

o Recognises recurring 

literary language in 

stories and poetry 

o discussing and 

collecting their 

favourite lines. 

o being introduced to 

non-fiction books that 

are structured in 

different ways 

o Continues to build up 

a repertoire of poems 

learnt by heart (6 more 

core poems at this 

stage) with an 

appreciation of the 

language used, 

wordplay, rhythm and 

rhyme.  

o Participates in text 

discussion by asking 

and answering 

questions, taking turns 

and listening to what 

others say. 

o Can explain their own 

reader interpretation of 

stories, poems and 

wider reading material, 

and begins to be 

challenged in their 

thinking. 

o Has familiarity with 

a much wider range 

of story, including 

myths and legends, 

demonstrating their 

understanding 

through discussion 

and writing.  

o Continues to build a 

repertoire of known 

poems for recital and 

performance. 

o Performs play 

scripts out loud 

demonstrating 

understanding 

through drama and 

tone of voice. 

o  Comments on how 

organisational 

structures and 

language, including 

figurative language 

supports deeper 

meaning. 

o Expresses their own 

views, explaining 

and justifying 

personal opinions 

and courteously 

challenging their 

peers whose 

opinions differ from 

their own.  

o Continues to 

discuss words and 

phrases that capture 

their interest and 

imagination including 

literacy and 

figurative language, 

simile and metaphor. 

o Is self-motivated, 

confident and 

widening their own 

reading experience 

at school and at 

home. Particular 

Interests are 

pursued. 

o Can tackle more 

demanding texts and 

copes well with the 

demands of the 

wider reading 

curriculum.  

o Is developing critical 

awareness as a reader by 

analysing how language, 

form and structure are 

used by writers for 

meaning and effect. 

o Appreciates how text 

features and devices 

impact on meaning, 

enjoyment and emotional 

satisfaction. 

o Questions, challenges 

and critically reflects on a 

wide, rich a varied range 

of text type understanding 

that at this stage texts can 

be prejudiced and biased. 

o Extends their 

understanding of 

ambiguity, irony and 

writer’s view and 

compares writers’ ideas, 

perspectives and styles. 

o Recommends books to 

their teachers and peers, 

giving reasons for their 

recommendations 

including preferred 

themes, genres, authors 

and writers’ conventions. 

o Performs a wide range of 

known poems by heart. 

Learning a wider range of 

poetry by heart. 
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Progression Points against the Core Concepts of VIPERS 
Core 

Concepts 
Progression Point 1 Year 1 Progression Point 1 Year 2 

Progression Point 3 
LKS2 

Progression Point 4 
UKS2 

V
o

c
a
b

u
la

ry
 

• Understands the 

meaning of tier 2 and 

tier 3 words in context 

at this level through 

their pupil friendly 

definitions. 

 
Deepens their understanding of 
the meaning of these words by: 

• generating synonyms 

and one or two 

antonyms 

• putting the word into a 

meaningful sentence 

• clapping syllable parts 

showing an ability to 

tune into syllabification. 

• Understands the 

meaning of tier 2 and 

tier 3 words in context 

at this level through 

their pupil friendly 

definitions. 

 
Deepens their understanding 
of the meaning of these words 

by: 

• generating synonyms 

and one or two 

antonyms 

• put the word into a 

meaningful sentence 

• clapping syllable parts 

showing an ability to 

tune into syllabification 

• generate rhyming 

words if appropriate 

 

• Reads a greater range 

of words which include 

untaught spelling 

patterns and finds/asks 

for the meaning of 

these words to support 

reading for meaning. 

• Understands the 

meaning of tier 2 and 

tier 3 words in 

context at this level 

through their pupil 

friendly definitions. 

 
Deepens their 
understanding of the 

meaning of these words by: 

• generating synonyms 

and one or two 

antonyms 

• putting the word into 

a meaningful 

sentence 

• clapping syllable 

parts showing an 

ability to tune into 

syllabification 

• list rhyming words if 

appropriate 

• draw picture words  

• draw picture words 

for homophones in 

context 

• engage in structured 

word inquiry including 

the exploration of 

prefixes, suffixes, 

root words, inflections 

and morphemes and 

etymology 

 

• Uses dictionaries 

and search engines 

to check the meaning 

of words that they 

have read but don’t 

understand. Knows 

that this technique 

can be limiting and 

asks for clarification if 

necessary. 

• Understands the 

meaning of tier 2 and tier 

3 words in context at this 

level through their pupil 

friendly definitions. 

 
Deepens their understanding of 

the meaning of these words by: 

• generating synonyms 

and one or two antonyms 

• putting the word into a 

meaningful sentence 

• clapping syllable parts 

showing an ability to tune 

into syllabification 

including polysyllabic 

words 

• list rhyming words if 

appropriate 

• engage in structured 

word inquiry including the 

exploration of prefixes, 

suffices, root words 

inflections and 

morphemes and 

etymology 

 

• Uses dictionaries and 

search engines to check 

the meaning of words 

that they have read. 

Understands that this 

technique can be limiting 

so asks for clarification if 

necessary. 

 

• Explores a wide range of 

words rooted in ancient 

Greek and Latin to 

support understanding 

through etymology and 

link with spelling ability. 
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• Uses prior knowledge 

to make simple 

inferences. 

• Links what is being 

read to other texts, 

films and stories like 

this. 

• Links what is being 

read to their own 

knowledge and 

understanding of the 

world. 

• Responds to simple 

questions referring to 

authorial intent. 

 

• Uses prior knowledge 

to make simple 

inferences. 

• Links what is being 

read to other texts, 

films and stories like 

this. 

• Links what is being 

read to their own 

knowledge and 

understanding of the 

world. 

• Responds to simple 

questions referring to 

authorial intent.  

• Locates and 

understands single 

words and phrases that 

the author uses to 

stimulate inferential 

thinking. 

• Uses prior 

knowledge to make 

inferences from more 

complex and 

demanding texts 

including poetry, 

extracts and short 

stories. 

• Links what is being 

read to other texts, 

films and stories like 

this. 

• Links what is being 

read to their own 

knowledge and 

understanding of the 

world. 

• Responds to simple 

questions referring to 

authorial intent.  

• Locates and 

understands single 

words and phrases 

that the author uses 

to stimulate 

inferential thinking. 

• Makes explicit 

connections with 

other reading and 

personal experience, 

such as inferring 

characters’ feelings, 

thoughts and motives 

from their actions, 

justifying their 

inferences with 

evidence. 

• In picture books uses 

the interplay between 

text and picture to 

deepen their own 

reading for meaning. 

• Deducts inferred 

meanings using 

evidence from the 

text. 

• Responds to 

inferential questions 

posed by the teacher 

and comprehension 

tasks drawing on 

authorial intent. 

• Uses prior knowledge to 

make inferences from 

more demanding texts 

including poetry, text 

extracts and short 

stories. 

• Links what is being read 

to other texts, films and 

stories like this. 

• Links what is being read 

to their own knowledge 

and understanding of the 

world. 

• Responds to simple 

questions referring to 

authorial intent.  

• Locates and 

understands single words 

and phrases that the 

author uses to stimulate 

inferential thinking. 

• Makes explicit 

connections with other 

reading and personal 

experience, such as 

inferring characters’ 

feelings, thoughts and 

motives from their 

actions, justifying their 

inferences with evidence. 

• In picture books uses the 

interplay between text 

and picture to deepen 

their own reading for 

meaning and can explain 

this to a younger 

audience. 

• Deducts inferred 

meanings using evidence 

from the text. 

• Responds to inferential 

questions posed by the 

teacher and 

comprehension tasks 

drawing on authorial 

intent. 
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• Can suggest plausible 

missing words during 

dialogic reading 

integrating semantic, 

linguistic and word 

knowledge. 

• Can suggest missing 

rhyming words during 

rhythmical text reading 

• At planned pause 

points can identify the 

best fit predictions and 

talk about why they fit 

using   prior knowledge, 

literal information and 

inference making 

• Can suggest plausible 

missing words during 

dialogic reading 

integrating semantic, 

linguistic and word 

knowledge. 

• Can suggest missing 

rhyming words during 

rhythmical text reading 

• At planned pause 

points can identify the 

best fit predictions and 

talk about why they fit 

using   prior 

knowledge, literal 

information and 

inference making 

• Asks their own 

questions and looks 

out for answers 

• At planned pause 

points can identify the 

best fit predictions 

and talk about why 

they fit using   prior 

knowledge, literal 

information and 

inference making 

• Asks their own 

questions and looks 

out for answers 

• Comments on how 

organisational 

structures and 

language, including 

figurative language, 

are used to contribute 

to meaning and how 

this impacts on the 

reader. 

• Expresses views 

formed through both 

independent reading 

and the books that 

are read to them, 

explaining and 

justifying personal 

opinions. 

• Respectfully 

challenges those of 

others whose views 

may differ from those 

of their own. 

• At planned pause points 

can identify the best fit 

predictions and talk 

about why they fit using   

prior knowledge, literal 

information and inference 

making 

• Asks their own questions 

and looks out for 

answers 

• Comments on how 

organisational structures 

and language, including 

figurative language, are 

used to contribute to 

meaning and how this 

impacts on the reader. 

• Expresses views formed 

through both 

independent reading and 

the books that are read 

to them, explaining and 

justifying personal 

opinions. 

• Respectfully challenges 

those of others whose 

views may differ from 

those of their own. 
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• Explains clearly their 

understanding of what 

is read to them. 

• Can reflect on their 

reading and respond 

personally to what they 

have read, making links 

to prior knowledge, 

significant experiences 

and popular culture.  

• Begins to evaluate the 

books they meet, 

expressing likes and 

dislikes with reasons 

for their views.  

• Responds to 

illustrations, character 

and narratives and 

begins to use character 

traits to explain what 

might be happening 

and why. 

• Explains clearly their 

understanding of what 

is read to them. 

• Can reflect on their 

reading and respond 

personally to what they 

have read, making 

links to prior 

knowledge, significant 

experiences and 

popular culture.  

• Begins to evaluate the 

books they meet, 

expressing likes and 

dislikes with reasons 

for their views.  

• Responds to 

illustrations, character 

and narratives and 

begins to use character 

traits to explain what 

might be happening 

and why. 

• Moves confidently 

between familiar and 

unfamiliar texts in 

their reading choices, 

linking new texts to 

others read, and to 

personal 

experiences. 

• Is confident to 

express opinions 

including likes, 

dislikes and 

challenges, as well 

as responding to the 

questions and 

listening to the views 

of others. 

• Information books 

and materials for 

straightforward 

reference purposes 

are used confidently, 

but sometimes needs 

help with unfamiliar 

material. 

• A growing 

understanding of 

poetry, stories and 

texts is demonstrated 

through explanation 

and discussion and 

writing. 

• Can reflect on 

reading and often 

uses reading in their 

own learning.  

• Is receptive to the 

views of others and 

engages in 

discussions about 

texts and their impact  

• Has developed strong 

reading preferences and 

shows interest in new 

authors and genres. 

• Discusses and evaluates 

how authors use 

language, including 

figurative language, 

considering the impact 

on the reader. 

• Distinguish between 

statements of fact and 

opinion. 

• Provides reasoned 

justifications for their 

views. 

• Identifies how language, 

structure and 

presentation contribute to 

meaning. 

• Ask questions to 

enhance their 

understanding of the text 

and are able to make 

comparisons within and 

across different texts.  

• Are more able to 

appreciate nuances and 

subtleties in text and 

explain these to a wider 

audience. 
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• Identify and explain 

key aspects of fiction 

and non-fiction. 

• Find literal (on the 

lines) information from 

text or where it is 

clearly evident in 

illustrations. 

• Identify and explain 

key aspects of fiction 

and non-fiction. 

• Find literal (on the 

lines) information from 

text or where it is 

clearly evident in 

illustrations. 

• Identifies key words in 

questions posed by 

teacher or 

comprehension tasks 

to retrieve accurate 

information from ‘the 

lines’ without drawing 

upon unnecessary 

information. 

• Can re-read the 

questions, selecting 

potential ‘key words’ 

to consider. 

• Explains what 

information is 

unnecessary to 

provide the answer. 

• Scan the text for key 

words or concepts 

and underlines them. 

• Uses sub-headings 

or diagrams if 

necessary, to find 

and retrieve 

information more 

quickly. 

• Read around the 

lines of text to help 

understand their 

context. 

• Finds the specific 

information needed 

within sections of text 

and highlights this to 

support skimming, 

scanning and 

retrieval of specific 

information. 

• Checks that the 

information in their 

answers matches 

what is being asked 

by the question 

• Reads rapidly to gain a 

general overview of the 

text. 

• Reads rapidly to identify 

specific facts and key 

words. 

• Skims and scans 

together to  quickly 

identify relevant 

information required to 

respond to questions 

posed by their teacher 

and comprehension 

tasks. 

• Confidently tunes into 

the key question words of 

‘Who, what, where, why, 

when, which, how’ to 

find, retrieve and locate 

the right information in 

relation to these types of 

question. 

• Records and present 

information from non-

fiction/ 
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• Can summarise and 

sequence key events in 

order in known books. 

• Creates story maps 

with increasing detail 

and uses these to retell 

known stories 

• Describes and retells 

their own favourite 

stories using pictures 

and language patterns 

they have heard during 

shared reading, read-

alouds, guided and/or 

independent reading 

• Can summarise and 

sequence key events 

in order in known 

books including short 

novels with 

paragraphs. 

• Creates story maps 

with increasing detail 

including narration, 

speech bubbles, 

thought bubbles and 

inferential thinking. 

Uses these to retell 

known stories 

• Can summarise and 

sequence key events 

in order in known 

books including short 

novels with 

paragraphs 

• Can summarise the 

main ideas drawn 

from more than one 

paragraph from a 

wide range of text 

and text types. 

• Creates 

visualisations of 

specific text extracts 

and paragraphs and 

uses these to 

describe the rich 

pictures of the text 

that they are making 

in their heads. 

• Uses drama 

techniques including 

freeze frame and role 

on the wall to 

summarise a key 

event and character 

traits. 

• Can summarise the main 

ideas drawn from more 

than one paragraph from 

a wide range of text and 

text types. 

• Quickly gives the main 

ideas from a range of 

more challenging non-

fiction including reports, 

newspapers and 

journals. 

• Identifies key details that 

support the main ideas 

including language for 

sequencing, language 

from the text, character, 

place and time 

• Uses drama techniques 

including freeze frame 

and role on the wall to 

summarise a key event 

and character traits that 

change over time. 
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Appendix 3 - Early Years Reading Objectives 

 
The following objectives linked to reading are taken from Development Matters (non-statutory guidance from DFE). 
Most objectives are from the Literacy area of learning but some are taken from other areas of learning. Teachers 
expand on these objectives in their medium term and weekly plans to meet the needs of the children in the cohort. 
The Early Learning Goals (ELGs) are used to assess whether children are at the expected level of development at the 
end of EYFS. There are two Reading ELGs (Comprehension and Word Reading) but there are other ELGs also linked 
to reading.  

Area of 
learning 

3 and 4-year-olds will be 
learning to: 

Reception will be learning to: Early Learning Goals (assessment 
end of Reception): 

Literacy - Understand the five key 
concepts about print: 

• print has meaning 
• print can have different 
purposes 
• we read English text from left 
to right and from top to bottom 
• the names of the different 
parts of a book 
• page sequencing 
- Develop their phonological 

awareness, so that they 
can: 

• spot and suggest rhymes 
• count or clap syllables in a 
word 
• recognise words with the 
same initial sound, such as 
money and mother 
- Engage in extended 

conversations about 
stories, learning new 
vocabulary. 

- Read individual letters by 
saying the sounds for them. 

- Blend sounds into words, so 
that they can read short words 
made up of known letter– 
sound correspondences. 

- Read some letter groups that 
each represent one sound and 
say sounds for them (letter 
groups, such as ‘th’, ‘sh’, ‘ch’, 
‘ee’ ‘or’ ‘igh’) 

- Read a few common exception 
words matched to the school’s 
phonic programme. 

- Read simple phrases and 
sentences made up of words 
with known letter–sound 
correspondences and, where 
necessary, a few exception 
words. 

- Re-read books to build up their 
confidence in word reading, 
their fluency and their 
understanding and enjoyment 

ELG: Comprehension  
• Demonstrate understanding of what 
has been read to them by retelling 
stories and narratives using their own 
words and recently introduced 
vocabulary.   
• Anticipate – where appropriate – 
key events in stories.   
• Use and understand recently 
introduced vocabulary during 
discussions about stories, non-fiction, 
rhymes and poems and during role-
play.  
ELG: Word Reading  
• Say a sound for each letter in the 
alphabet and at least 10 digraphs.   
• Read words consistent with their 
phonic knowledge by sound-blending.   
• Read aloud simple sentences and 
books that are consistent with their 
phonic knowledge, including some 
common exception words. 

Communication 
& Language 

- Enjoy listening to longer 
stories and can remember 

- much of what happens. 
- Use a wider range of 

vocabulary 
- Know many rhymes, be able 

to talk about familiar 
- books, and be able to tell a 

long story. 

- Engage in story times. 
- Listen to and talk about stories 

to build familiarity and 
understanding 

- Retell the story, once they have 
developed a deep familiarity 
with the text, some as exact 
repetition and some in their own 
words. 

- Listen carefully to rhymes and 
songs, paying attention to how 
they sound 

- Engage in non-fiction books 

Listening, Attention and 
Understanding 
• Listen attentively and respond to 
what they hear with relevant 
questions, comments and actions 
when being read to and during whole 
class discussions and small group 
interactions. 

Expressive Arts 
and Design   

- Take part in simple pretend 
play, using an object to 
represent something else 
even though they are not 
similar. 

- Begin to develop complex 
stories using small world 
equipment like animal sets, 
dolls and dolls houses, etc. 

- Develop storylines in their 
pretend play 

Being Imaginative and Expressive 
Invent, adapt and recount narratives 
and stories with peers and their 
teacher 

Understanding 
the World 

 - Compare and contrast 
characters from stories, 
including figures from the past. 

Past and Present ELG 
Understand the past through settings, 
characters and events encountered in 
books read in class and storytelling; 
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Appendix 4 – KS2 reading book bands 

Level Colour Approx. year group 

1 Pink  Reception  

2 Red  Reception  

3 Yellow  Year 1  

4 Blue   

5 Green   

6 Orange   

7 Turquoise  Year 2  

8 Purple   

9 Gold   

10 White  Year 3 

11 Lime   

12 Brown   

13 Grey  Year 4 

14 Dark blue   

15 Dark red Year 5 

16 Black   

Reading Band Guidance  
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Reception  Set 1 
sounds 

Set 1 & blend  Short Ditty RWI Red RWI Green & 
set 2 

RWI Green or 
Purple  

Yr 1  
Expected 

RWI  
Purple  
Some set 
2 

RWI Pink  
All Set 2 

RWI 
Orange 
Some set 3 

RWI Yellow  RWI  Yellow  
All set 3 

RWI Blue  

Yr 2 Expected RWI Blue RWI Blue – 
fluency and 
comp. 

RWI Grey  RWI Grey – 
fluency and 
comp. 

RWI comp and 
spellings prog 

RWI comp and 
spellings prog 

Yr 3  
Expected 

Gold/White White 3- White Lime 3= Lime/Grey Lime/Grey 3+ 

Yr 4  
Expected 

Grey Grey 4- Dark Blue Dark Blue 4= Dark Blue Dark Blue 4+ 

Yr 5  
Expected 

Dark Blue Dark Blue 5- Dark Red Dark Red 5= Dark Red Dark Red 5+ 

Yr 6  
Expected 

Black Black 6- Black     

 


